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ConVal   School   Counseling   Program  

Introduction  
 
In   April   of   2013,   the   ConVal   K-12   School   Counseling   team   began   an   extensive   program   review   with   a  
representative   from   the   American   School   Counselor   Association   (ASCA).   We   began   with   an    ASCA  
National   Model    School   Counseling   Program   Assessment   that   aligns   with   the   ASCA   National   Model  
(3 rd    Edition).   We   identified   how   the   ConVal   School   Counseling   program   meets   the   criteria   and  
included   recommendations   for   next   steps.  
 
The   ASCA   National   Model   is   composed   of   four   components:     Foundation,   Management,   Delivery,  
and   Accountability .   This   framework   document   is   designed   to   provide   information   on   each  
component   in   relationship   to   the   ConVal   School   District.  
 
By   March   of   2014,   the   counseling   team   developed   a   cohesive   and   comprehensive   school   counseling  
program,   and   began   the   process   of   using   perception,   process,   and   outcome   data   to   drive   program  
development.   As   a   result   of   this   assessment,   several   improvements   were   made   to   the   K-12  
program,   including   the   use   of   time   assessments,   an   advisory   council,   comprehensive   classroom  
guidance   curriculum,   shared   program   calendars,   defined   roles   and   expectations,   revised   counselor  
competencies   and   job   descriptions,   and   clear   student   standards   and   competencies.  
 
This   following   framework   is   designed   to   encourage   the   academic,   personal/social   and   career  
growth   of   all   students   as   a   means   of   preparing   them   for   the   demands   of   21 st    century   learning  
expectations.   We   use   this   framework   to   ensure   that   all   ConVal   students   leave   our   district   career  
and   citizenship   ready.  
 
During   the   2018-2019   school   year,   the   district   counseling   team   reviewed   the   counseling   program   as  
part   of   a   five   year   review   cycle.   As   a   result,   the   team   focused   on   two   areas   of   improvement   for  
delivery   of   services,   including   transition   and   assessment   for   the   threat   of   suicide,   and   streamlined  
the   job   descriptions   for   all   the   district   counselors.   This   document   was   revised   to   reflect   program  
changes   in   May   of   2019.   
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2019-2020   ConVal   School   District   Counseling   Team  
 
 
Jennifer   Ahlquist,   M.Ed.  
School   Counselor  
Peterborough   Elementary   School  
 
Todd   Bennett,   MS  
Student   Support   Counselor  
ConVal   High   School  
 
Kim   Varney   Chandler,   MA  
Director  
ConVal   Regional   High   School  
 
Rebecca   Dunn,   M.Ed.  
School   Counselor  
ConVal   Regional   High   School  
 
JoAnn   Fletcher,   MA  
School   Counselor  
ConVal   Regional   High   School  
 
Laura   Gourlay,   M.Ed.  
School   Counselor  
Great   Brook   School  
 

Robin   Gregg,   MSW,   Ph.D.  
School   Counselor  
Antrim   and   Pierce   Elementary   Schools  
 
Dan   Record,   M.Ed.  
School   Counselor  
ConVal   Regional   High   School  
 
Stephanie   Smart,   M.Ed.  
School   Counselor  
South   Meadow   School  
 
Jennifer   Swasey,   MS  
School   Counselor  
Francestown,   Hancock,   and   Greenfield  
Elementary   Schools  
 
Judith   Winters,   M.Ed.  
School   Counselor   
South   Meadow   Middle   School  
Temple   and   Dublin   Elementary   Schools  
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Rationale   for   a   School   Counseling   Program  
 
School   counselors   play   an   integral   part   in   supporting   students   in   their   academic,   career,   and  
personal/social   development.    
 
In   elementary   schools   “comprehensive   developmental   school   counseling   programs   provide  
education,   prevention   and   intervention   services,   which   are   integrated   into   all   aspects   of   children’s  
lives.   Early   identification   and   intervention   of   children’s   academic   and   personal/social   needs   is  
essential   in   removing   barriers   to   learning   and   in   promoting   academic   achievement.   The   knowledge,  
attitudes   and   skills   that   students   acquire   in   the   areas   of   academic,   career   and   personal/social  
development   during   these   elementary   years   serve   as   the   foundation   for   future   success”   (American  
School   Counselor   Association,   2015).    
 
Middle   school   counselors   work   with   students   in   a   challenging   and   exciting   time.    “During   this  
passage   from   childhood   to   adolescence,   middle   school   students   are   characterized   by   a   need   to  
explore   a   variety   of   interests,   connecting   their   learning   in   the   classroom   to   its   practical   application  
in   life   and   work;   high   levels   of   activity   coupled   with   frequent   fatigue   due   to   rapid   growth;   a   search  
for   their   own   unique   identity   as   they   begin   turning   more   frequently   to   peers   rather   than   parents   for  
ideas   and   a�rmation;   extreme   sensitivity   to   the   comments   from   others;   and   heavy   reliance   on  
friends   to   provide   comfort,   understanding   and   approval”   (American   School   Counselor   Association,  
2015).   
 
High   school   counselors   assist   with   the   important   transition   from   school   to   the   post-secondary   life.  
“During   these   adolescent   years,   students   are   evaluating   their   strengths,   skills   and   abilities.   The  
biggest   influence   is   their   peer   group.   They   are   searching   for   a   place   to   belong   and   rely   on   peer  
acceptance   and   feedback.   They   face   increased   pressures   regarding   risk   behaviors   involving   sex,  
alcohol   and   drugs   while   exploring   the   boundaries   of   more   acceptable   behavior   and   mature,  
meaningful   relationships.   They   need   guidance   in   making   concrete   and   compounded   decisions.  
They   must   deal   with   academic   pressures   as   they   face   high-stakes   testing,   the   challenges   of   college  
admissions,   the   scholarship   and   financial   aid   application   process   and   entrance   into   a   competitive  
job   market”   (American   School   Counselor   Association,   2015).   
 
All   ConVal   school   counselors   maintain   certification   and   participate   in   required   professional  
development   to   stay   current.   Counselor’s   e�ectiveness   and   knowledge   is   also   supplemented   by  
membership   in   professional   associations.  
 
 

 
 

Multi-Tiered   Systems   of   Support   (MTSS)  
 
Multi-tiered   System   of   Support   (MTSS),   formerly   known   as   RTI   grew   from   e�orts   to   improve  
identification   practices   in   special   education.   Simply   put,   it   is   a   process   of   systematically  
documenting   the   performance   of   students   as   evidence   of   the   need   for   additional   services   after  
making   changes   in   classroom   instruction.   MTSS   promises   to   change   the   way   schools   support  
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students   with   learning   and   behavior   problems   by   systematically   delivering   a   range   of   interventions  
based   on   demonstrated   levels   of   need.  
 
MTSS   is   defined   as   "the   practice   of   providing   high-quality   instruction   and   interventions   matched   to  
student   need,   monitoring   progress   frequently   to   make   decisions   about   changes   in   instruction   or  
goals,   and   applying   child   response   data   to   important   educational   decisions"   (Batsche   et   al.,   2005).  
Based   on   a   problem-solving   model,   the   MTSS   approach   considers   environmental   factors   as   they  
might   apply   to   an   individual   student's   di�culty,   and   provides   services/intervention   as   soon   as   the  
student   demonstrates   a   need.   Focused   primarily   on   addressing   academic   problems,   MTSS   has  
emerged   as   the   new   way   to   think   about   both   disability   identification   and   early   intervention  
assistance   for   the   "most   vulnerable,   academically   unresponsive   children"   in   schools   and   school  
districts   (Fuchs   &   Deshler,   2007,   p.   131,   emphasis   added).  
 
Positive   Behavioral   Interventions   and   Supports   (PBIS)   is   based   on   a   problem-solving   model   and  
aims   to   prevent   inappropriate   behavior   through   teaching   and   reinforcing   appropriate   behaviors  
(OSEP   Technical   Assistance   Center   on   Positive   Behavioral   Interventions   &   Supports,   2007).   Positive  
Behavioral   Interventions   and   Supports   (PBIS)   is   a   process   that   is   consistent   with   the   core   principles  
of   MTSS.   PBIS   o�ers   a   range   of   interventions   that   are   systematically   applied   to   students   based   on  
their   demonstrated   level   of   need,   and   addresses   the   role   of   the   environment   as   it   applies   to  
development   and   improvement   of   behavior   problems.  
 
Both   MTSS   and   PBIS   are   grounded   in   di�erentiated   instruction.   Each   approach   delimits   critical  
factors   and   components   to   be   in   place   at   the   universal   (Tier   1),   targeted   group   (Tier   2),   and  
individual   (Tier   3)   levels.   Our   goal   is   to   describe   the   shared   (identified   in   bold)   characteristics   of  
these   approaches   as   a   basis   for   highlighting   how   best   to   meet   the   needs   of   children   experiencing  
academic   and   social   di�culties   in   school.  
 
(from   PBIS   Newsletter   Vol   4,   Issue   2)  
 
 

 
 

Student   Support   Team   /   Individual   Support   Team  
 
The   Student   Support   Team   (middle   and   high)   and   Individual   Support   Team   (elementary)  
emphasizes   that   early   intervention   for   struggling   or   at-risk   students   is   a   function   of   the   general  
education   program.   SST/IST   is   a   school-based,   problem-solving   team   designed   to   support   teachers  
and   assist   students   in   overcoming   obstacles   that   impact   their   educational   experience   and   learning.  
These   teams   fall   into   the   secondary   interventions   for   students.  
 
SST/IST   meetings   are   designed   to   facilitate   reviews   of   student   progress,   discuss   possible  
interventions,   and   develop   an   action   plan.   In   order   to   accurately   assess   the   student’s   needs,   it   is  
important   to   gather   data   and   seek   input   from   individuals   with   knowledge   about   the   student   before  
making   a   determination   to   implement   a   particular   program   or   strategy.   Some   of   the   interventions  
include   All   Kinds   of   Minds   (AKOM),   Social   Thinking,   Zones   of   Regulation,   Mind   Up!,   Teacher  
Check-Connect-Expect/Check   In-Check   Out   (TCCE/CICO),   Rehabilitative   Empowerment   for   Natural  
Supports,   Education,   and   Work   (RENEW),   among   others.  
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The   SST/IST   are   intervention   teams   that   provide   structured   problem   solving   in   a   routine   setting.   All  
deliberations   and   data   gathered   by   the   Student   Support   Team   are   confidential,   though   they   may  
be   shared   with   appropriate   individuals   to   whom   a   recommendation   is   made   to   aid   in   the  
determination   of   services.  

 
 
Job   Descriptions  
 

School   Counselors  
Proposed   March   2019  
 
Qualifications  

● Master’s   Degree   in   Counseling   or   a   related   field.  
● Certified   or   certifiable   by   the   New   Hampshire   State   Department   of   Education   as   a   School  

Counselor.  
● Must   be   knowledgeable   of   counseling   theory   and   practice,   and   the    American   School  

Counselor   Association   (ASCA)   National   Model:   A   Framework   for   School   Counseling  
Programs   (2005).   

● Ability   to   create   an   environment   of   respect   and   rapport,   manage   routines   and   procedures  
and   contribute   to   the   culture   for   student   behavior.  

● Ability   to   deliver   services   and   formulate   academic,   personal/social,   and   career   plans   by  
assessing   student   needs   .  

● Solid   communication   skills,   ability   to   meet   deadlines   and   willingness   to   participate   in   a  
professional   community.  

 
 
Summary   
The   mission   of   the   school   counseling   department   is   to   provide   all   students   with   a   comprehensive  
school   counseling   program   that   encourages   the   highest   level   of   student   achievement   through  
growth   in   academic,   career,   and   personal/social   domains.   The   ConVal   School   District   school  
counseling   program   partners   with   teachers,   administrators,   parents,   and   the   community   to   help   all  
students   be   lifelong   learners   and   problem   solvers.   
 
The   development   and   implementation   of   comprehensive   school   counseling   programs   requires   a  
collaborative   e�ort   among   well-trained,   highly   competent   professional   school   counselors.   
 

● School   counselors   collaborate   with   all   stakeholders   through   a   comprehensive   school  
counseling   program   aligned   with   the   American   School   Counselor   Association   (ASCA)  
National   Model.   

● School   counselors   collaborate   with   teachers,   administrators,   other   school   and   school   district  
sta�,   students,   students’   family   members,   and   the   larger   community   to   help   meet   all  
students’   needs.   

● School   counselors   provide   positive   leadership   in   their   schools,   districts   and   communities;  
engage   in   advocacy   for   students   and   their   families;   provide   community   outreach;   crisis  
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intervention;   and   individual   and   small   group   counseling   and   classroom   lessons   to   promote  
systemic   change.  

● School   counselors   adhere   to   the    ASCA   Ethical   Standards   for   School   Counselors .  
 
 
Duties   and   Responsibilities  
School   Counselors  

● Provide   services   to   students   in   elementary,   middle   and   high   schools   aimed   at   promoting   the  
highest   level   of   student   achievement   (defined   broadly)   through   growth   in   academic,  
social/emotional   and   career   domains.   

● Collaborate   with   other   district   school   counselors   for   the   purpose   of   developing,   reviewing,  
assessing   and   maintaining   the   developmental   Comprehensive   School   Counseling   Program.  

● Provide   individual   and   small   group   counseling   for   the   purpose   of   meeting   and   supporting  
individual   student   needs.   

● Coordinate   and   deliver   a   developmental,   preventative,   and   responsive   core   curriculum   to  
support   academic,   social/emotional   and   career   development   for   all   students.   

● Develop   and   provide   activities   and   programs   for   college   and   career   awareness,   exploration  
and   preparation   for   students   and   their   families.   

● Identify   and   develop   activities   and   programs   for   the   purpose   of   meeting   the   needs   of  
students   in   each   school.   

● Collect,   interpret   and   analyze   student   related   data   and   use   data   for   program   development,  
individual   student   planning   and   career   development.   Implement   developmentally  
appropriate   prevention   programs   and   activities   to   meet   students’   needs   and   to   support  
school   and   district   goals.   

● Provide   information/resources   and   referrals   and   consultation   to   teachers,   families   and  
community   agencies   and   organizations.   

● Collaborate   with   other   educators,   administrators,   family   members   and   community   agencies  
to   assist   students   with   educational   planning   to   ensure   students’   academic   success.   

● Develop,   coordinate   and   implement   programs   and   activities   to   enhance   students’   successful  
transition   from   school   to   school   and/or   other   related   programs   (preschool   to   elementary  
school,   elementary   to   middle   school,   middle   school   to   high   school   and   high   school   to   career,  
training,   or   educational   programs).   

● Provide   information,   feedback   and   recommendations   to   sta�,   students’   family   members,  
and/or   students   for   classroom   placement,   course   selection   and/or   the   meeting   of  
graduation   requirements.   

● Participate   in   school   and   district   committees   and   initiatives   to   provide   system   support.  
● Coordinate   the   504   processes.  
● Assist   with   risk   assessment   and   appropriate   referrals   to   family   members   of   students   and  

mental   health   professionals.  
 

Student   Support   Counselors  
Approved   November   2018  
 
Qualifications  

● Master’s   Degree   in   Counseling   or   related   field.  
● Certified   or   certifiable   by   the   New   Hampshire   State   Department   of   Education   as   a   School  

Counselor.  
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● Must   be   knowledgeable   of   counseling   theory   and   practice,   and   the    American   School  

Counselor   Association   (ASCA)   National   Model:   A   Framework   for   School   Counseling  
Programs   (2005).   

● Ability   to   create   an   environment   of   respect   and   rapport,   manage   routines   and   procedures  
and   contribute   to   the   culture   for   student   behavior.  

● Ability   to   deliver   services   and   formulate   academic,   personal/social,   and   career   plans   by  
assessing   student   needs   .  

● Solid   communication   skills,   ability   to   meet   deadlines   and   willingness   to   participate   in   a  
professional   community.  

 
Summary  
The   Student   Support   Counselor   is   a   school-based   position   providing   screening   and   referral   services  
to   high   school   students   who   are   actively   at   risk   for   a   variety   of   behaviors   and   problems,   including  
mental   health   issues,   family   problems,   school   behavior/performance   problems,   substance   abuse  
issues,   etc.   He/she   facilitates   and   participates   in   prevention   and   educational   activities   and   provides  
outreach   to   faculty,   administration   and   parents.  
  
Duties   and   Responsibilities  

● Screen   all   referred   adolescents   and   make   e�ective   internal   and   external   referrals   (i.e.   –  
substance   abuse   treatment   services)   to   services.  

● In   psycho-educational   groups   or   on   a   short   term   individual   basis,   counsel   students   in  
e�ective   techniques   for   managing   stress,   peer   and   family   relationships,   and   substance  
abuse   issues.  

● Provide   educational   and   training   services   to   members   of   the   school   and   community   in   the  
areas   of   substance   abuse,   interpersonal   skills,   and   stress   management.  

● Maintain   positive   community   relations   by   working   with   local   and   regional   coalitions.  
● Develop   and   maintain   relationships   with   appropriate   outside   agencies.  
● Provide   support   services   to   students   going   to   and   returning   from   treatment   and/or   therapy.  
● Provide   support   to   parents   concerned   about   their   child’s   emotional   and   behavioral   issues.  
● Participate   in   student   support   teams   with   other   school   sta�   members.  
● Establish   safe   and   supportive   relationships   with   students   that   promote   student   self-referral  

to   the   program.  
● Maintain   confidentiality   of   referred   students   as   required   by   federal   law   and   ethical   practice.  
● Participate   in   collaborative   meetings   on   a   weekly   basis.  
● Be   an   active   team   member   in   school   activities   to   increase   awareness   of   the   student  

assistance   counselor   and   maintain   and   develop   e�ective   working   relationships   with   school  
sta�.  

● Plan   and   implement   school-wide   prevention   activities   designed   to   increase   student  
awareness.  

● Provide   outreach   and   educational   opportunities   to   parents   (articles   in   school   newsletter,  
presentations   to   parents,   etc.)  

● Participate   in   re-entry   meetings   with   students   returning   to   school   after   serving   a   suspension  
for   violation   of   the   substance   abuse   policy.  

● Participate   in   Student   Support   Team   (SST)   meetings.  
● Respond   to   substance   abuse   related   crises   when   appropriate   in   a   timely   manner.  
● Complete   all   necessary   paperwork   for   reporting   and   other   purposes.  
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Skills   Required  

● Ability   to   engage   students   in   prevention   activities.  
● Fundamental   individual   and   group   counseling   skills   with   adolescents.  
● Up-to-date   knowledge   of   trends   in   preventing   adolescent   substance   abuse.  
● Up-to-date   knowledge   of   evidence-based   prevention   strategies   and   programs.  
● Ability   to   establish   and   maintain   e�ective   working   relationships   with   students,   parents,  

school   sta�   and   outside   agency   sta�.  
● Ability   to   express   one’s   self   in   writing   and   present   orally   in   a   professional   manner.  
● Ability   to   oversee   the   development   and   implementation   of   all-school   prevention   and  

awareness   programs.  
● Knowledge   and   understanding   of   therapeutic   techniques   and   crisis   intervention.   

 

School   Counseling   Director  
 
Qualifications  
:    

● Master’s   Degree   in   Counseling   or   related   field  
● Certified   or   certifiable   by   the   New   Hampshire   State   Department   of   Education,   Ed   507.06,   as   a  

school   counseling   Director    
● Have   completed   at   least   5   years   of   successful   experience    in   the   field   of   school   counseling ,  

or   supervisor,   or   such   alternatives   to   these   qualifications   as   the   School   Board   may   find  
acceptable   and   appropriate   

● Must   be   knowledgeable   of   counseling   theory   and   practice,   public   relations,   school   law,  
personnel   management,   administration,   supervision,   curriculum   and   education   processes    

● Must   possess   leadership   qualities   and   personal   characteristics   necessary   to   work   e�ectively  
with   students,   teachers,   parents   and   school   leadership   teams.    

● Must   have   day   to   day   understanding   of   the   needs   of   students   to   properly   address   the   issues  
of   school   counseling   grades   K-12  

● Demonstrated   evidence   of   excellent   written   and   oral   communication   skills  
 

Summary   
The   mission   of   the   school   counseling   department   is   to   provide   all   students   with   a   comprehensive  
school   counseling   program   that   encourages   the   highest   level   of   student   achievement   through  
growth   in   academic,   career,   and   personal/social   domains.   The   ConVal   School   District   school  
counseling   program   partners   with   teachers,   administrators,   parents,   and   the   community   to   help   all  
students   be   lifelong   learners   and   problem   solvers.   
 
The   development   and   implementation   of   comprehensive   school   counseling   programs   requires   a  
collaborative   e�ort   among   well-trained,   highly   competent   professional   school   counselors.   The  
Director   of   School   Counseling   ensures   that   highly   qualified   school   counselors   are   hired;   receive  
professional   development,   consultation   and   supervision;   and    are   evaluated   in   relationship   to   the  
professional   competencies   as   outlined   by   the   ASCA   National   Model.   

 
Duties   and   Responsibilities  
District   -   The   Director   of   School   Counseling   (K-12)   will  
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● Serve   as   a   member   of   the   high   school   and   district   administrative   teams.  
● In   partnership   with   the   Director   of   Student   Services,   oversee   the   delivery   of   K-12   school  

counseling   services.   
● In   partnership   with   the   Director   of   Student   Services,   provide   leadership   and   organization   for  

the   K-12   school   counselors   and   student   assistance   counselors   to   include   regular   meetings  
and   supervision.  

● In   partnership   with   the   Director   of   Student   Services,   and   District   School   Administrators,  
develop   and   implement   school   counseling   policies   and   procedures.  

● Ensure   regularly   scheduled   professional   development   for   school   counselors   and   for   the  
continuous   improvement   of   the   school   counseling   program.  

● Assist   in   the   planning   of   annual   professional   development   opportunities   for   school  
counselors.  

● Collaborate   or   serve   as   liaison   with   school   and   community   o�cials   regarding   crisis   response  
e�orts.  

● Coordinate   the   integration   of   school   counseling   programs   with   the   total   educational  
curriculum   of   the   school   district.  

● Provide   individual   and   group   supervision   to   school   counselors   K-12.  
● Implement   a   process   that   establishes,   maintains,   and   enhances   the   total   school   counseling  

program   to   align   with   the   American   School   Counselor   Association   program   model.  
● Coordinate   the   comprehensive   school   counseling   program   to   encourage   student  

achievement   in   academic,   career,   and   personal/social   domains   K-12.  
● Advocate   for   the   needs   of   students   based   on   school   and   district   data.  
● Serve   as   the   LEA   for   CVHS   504   Plans   as   well   as   district   as   needed.   
● Meet   regularly   with   the   Director   of   Student   Services.  
● Assist   the   Director   of   Student   Services   in   ensuring   that   all   sta�   are   Youth   Mental   Health   First  

Aid   trained.  
● Facilitator   of   the   Substance   Use   Coalition  

 
High   School   -   The   Director   of   School   Counseling   (K-12)   will  

● Manage   the   student   enrollment   and   registration   process   in   conjunction   with   the   registrar   at  
CVHS.  

● Coordinate   in   the   supervision   of   school   counseling   interns.  
● Develop   and   maintain   the   master   schedule   at   CVHS   in   conjunction   with   the   principal.    
● Plan,   manage,   and   supervise   the   grade   reporting   process   in   conjunction   with   the  

registrar   at   CVHS.  
● Supervise   student   records   and   protect   their   confidentiality   in   conjunction   with   the   registrar  

at   CVHS.  
● Assist   students   with   alternative   learning   plans   and   credit   recovery.  
● Assist   students,   parents,   and   sta�   in   interpreting   standardized   test   scores.   
● Prepare   the   school   counseling   budget   for   CVHS.  
● Serves   as   the   Coordinator   for:  

o Advanced   Placement   (AP)   testing  
o Preliminary   Scholastic   Aptitude   Test   (PSAT)   and   Scholastic   Aptitude   Test   (SAT)   and  

other   post   high   school   testing   (such   as   ASVAB,   ACT)  
● Perform   other   job   related   duties   as   required  
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ASCA   National   Model   
 
 
The   ConVal   School   Counseling   Program   is   aligned   with   the   ASCA   Model.  
 
The   ASCA   Model   has   four   themes   of   leadership,   collaboration,   advocacy,   and   systemic   change   as  
part   of   the   framework.   School   counselors   work   to  
promote   student   achievement   by   collaborating   with  
stakeholders   to   remove   barriers   for   student   success.  

Leadership  
 
School   counselors   serve   as   leaders   within   the   school  
system   by:  

o Linking   stakeholders   such   as   parents,   students,  
teachers,   administrators,   and   school   board  

o Modeling   professional   behavior  
o Communicating   e�ectively  
o Maintaining   ethical   standards  

Collaboration  
 
School   counselors   serve   as   the   conduit   for   all  
stakeholders   to   communicate   and   work   together   for   student   success.   Collaboration   examples  
include:   

o School   level   collaboration  
o Vertical   integration   across   schools    
o Youth-centered   collaboration  
o Parent-centered   collaboration  
o Family-centered   collaboration  
o Inter-organizational   collaboration  
o Community   collaboration  

Advocacy  
 
Acting   on   behalf   of   students   is   a   key   role   for   school   counselors.   School   counselors   advocate   for  
students   by:  

o Empowering   students   to   learn   self-advocacy   skills  
o Remove   barriers   for   student   success  
o Implement   a   comprehensive   K-12   counseling   plan  
o Ensure   all   students   receive   equitable   services   
o Contribute   to   school   and   community   collaboration  

 

Systemic   Change  
 
Using   data   to   drive   decision   making,   school   counselors   are   an   integral   part   of   the   school   district’s  
vision   and   mission.   School   counselors   work   to   make   improvements   in   the   system   by:  
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o Providing   education   on   issues   such   as   bullying,   substance   use,   etc.  
o Increase   access   to   educational   opportunities  
o Increasing   school   attendance   and   graduation   rates  
o Incorporating   student   supports   such   as   RENEW   and   PBIS  

 
 

 
 
Foundation  
 
The   foundation   component   of   the   ASCA   National   Model   “serves   as   the   solid   ground   upon   which   the  
rest   of   the   comprehensive   school   counseling   is   built”   (American   School   Counselor   Association,   2015).  
It   is   here   that   stakeholders   develop   the   mission,   vision,   beliefs,   and   basis   of   the   model,   and   define  
student   and   professional   competencies.  
 

Core   Beliefs  
 

● School   counselors   believe   all   students   can   achieve   and   reach   post-secondary   success.  
● The   school   counseling   program   is   planned,   managed,   delivered   and   evaluated   by   a   team   of  

certified   professional   school   counselors   using   evidence-based   practices.   
● School   counselors   believe   the   implementation   of   a   comprehensive   school   counseling  

program   is   the   best   way   to   meet   the   developmental   needs   of   all   students.  
● School   counselors   serve   as   advocates   for   all   students.  
● School   counselors   cultivate   opportunities   for   self-directed   growth   in   academic,  

personal/social   and   career   areas.  
● School   counselors   collect   and   analyze   data   in   relationship   to   student   achievement   to  

implement   change   and   guide   program   management.  
● School   counselors   believe   and   implement   with   fidelity   ASCA   Ethical   Standards.  

 

Vision   Statement  
 
The   comprehensive   school   counseling   program   will   support   the   school’s   vision   of   an   exemplary  
learning   environment.    School   Counselors   will   partner   with   teachers,   administrators,   parents,   and   the  
community   to   help   all   students   become   lifelong   learners,    informed   decision-makers,   problem  
solvers   and   self-advocates .  
 

Mission   Statement  
 
The   school   counselor’s   mission   is   to   provide   all   students   with   a   comprehensive   school   counseling  
program   that   addresses    the   academic,   career,   and   personal/social   development   of   all   students.   
 
The   counselors   implement   the   American   School   Counseling   Association   (ASCA)   National   Model   to  
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incorporate   the   themes   of   leadership,   advocacy,   collaboration   and   systemic   change.  
 

Professional   Competencies  
 
ConVal   school   counselors   adhere   to   expectations   set   forth   by   the   New   Hampshire   Department   of  
Education,   ASCA   competencies,   ASCA   ethical   standards,   and   ConVal   School   District   performance  
expectations.  

State   of   New   Hampshire   Minimum   Standards   Ed   306.39   Guidance   and   Counseling   Program.  
 

(a)    Each   school   board   shall   ensure   that   each   school   in   its   district   provides   for   the   implementation  
of   a   comprehensive   developmental   school   guidance   and   counseling   program   based   on   state   and  
national   standards   as   an   integral   part   of   the   total   educational   program.  
(b)    The   department   shall   develop   and   distribute   a   comprehensive   school   guidance   and   counseling  
program   model   implementation   manual   to   be   used   by   schools   and   districts   as   a   resource   in  
professional   development   and   planning   activities.  
(c)    Each   school   board   shall   ensure   that   each   district   develop,   and   submit   for   approval   to   the  
department,   a   comprehensive   K-12   developmental   school   guidance   and   counseling   policy   and  
implementation   plan.   This   policy   and   plan   shall  

 
(1)    Address   the   applicable   state   frameworks;  
(2)    Align   with   both   nationally   recognized   standards   for   school   counseling   and   local  
improvement   plans;   and  
(3)    Identify   measures   of   success   for   student   competencies   in   each   of   the   3   areas   of  
academic,   individual/social,   and   career   learning,   based   on   planned   and   periodic   assessment  
of   the   comprehensive   developmental   school   guidance   and   counseling   program.   

 
(d)    The   comprehensive   school   guidance   and   counseling   plan   shall   include:  
 

(1)    A   guidance   curriculum   that   provides   all   K-12   students   the   knowledge   and   skills  
appropriate   to   their   developmental   level   through   a   collaborative   model   of   delivery   involving  
the   school   counselor,   classroom   teachers,   and   other   appropriate   education   professionals,  
and   including   prevention   and   pre-referral   activities;  
(2)    Individual   planning   with   all   students   to   assist   in   establishing   individual   goals   and  
developing   future   plans   through   coordinated,   ongoing   systemic   activities,   including  
personalized,   individual   goal   setting   and   parental   involvement;  
(3)    A   responsive   services   component   of   supportive,   short-term   counseling   with   the   goal   of  
facilitating   the   educational   functioning   or   academic   achievement   of   all   students   K-12,   or  
both,   including:  

a.    Individual   and   group   counseling;  
b.    Crisis   assessment   and   referral;  
c.    Consultation   with   school   personnel,   parents,   local   agencies,   or   appropriate   others;  
d.    Conflict   resolution;  
e.    Drop-out   prevention;  
f.    Substance   and   abuse   issues;  
g.    College   and   career   counseling;   and  
h.    Individual,   school,   family,   or   peer   issues   impacting   the   educational   environment;  
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�®��;�o�o�X�Q�Q�Q�� �o�²�c�ž���X�@�c�4�Q�Q�Q�� �o�–���Q�Q�Q�� �²�–�–�@��²�X�²�a �Q�R
�I�»�;�@�ž�Q�Q�Q��²�–�–�@��²�X�²�a �Q�Q�Q��o�c�ž�@�ž�ª�ž�Q�Q�Q�o�3�Q�Q�Q�ž�ª�–�²��ª�²�–���� �Q�Q�Q�X���ž�ž�o�c�ž�Q�Q�Q�� ���ž�@�4�c���� �Q�Q�Q�ª�o�Q�Q�Q�;���X�“�Q�Q�Q�ž�ª�²�� ���c�ª�ž�Q�Q�Q�ð�ª�ª�ð�@�c�Q�Q�Q�ª�;���Q�Q�Q�� ���ž�@�–���� �Q�R

��o�a �“���ª���c��@���ž�Q�Q�Q�ð�c���Q�Q�Q�ª�o�Q�Q�Q�“�–�o�Ê�@�� ���Q�Q�Q�ð�X�X�Q�Q�Q�ž�ª�²�� ���c�ª�ž�Q�Q�Q�Ë�@�ª�;�Q�Q�Q�ª�;���Q�Q�Q�U�c�o�Ë�X���� �4���'�Q�Q�Q�ð�ª�ª�@�ª�²�� ���ž�Q�Q�Q�ð�c���Q�Q�Q�ž�U�@�X�X�ž�Q�R
�ð�“�“�–�o�“�–�@�ð�ª���Q�Q�Q�3�o�–�Q�Q�Q�ª�;���@�–�Q�Q�Q�� ���Ê���X�o�“�a ���c�ª�ð�X�Q�Q�Q�X���Ê���X�,�Q�Q�Q�»�;���Q�Q�Q�ž��;�o�o�X�Q�Q�Q��o�²�c�ž���X�@�c�4�Q�Q�Q��o�–���Q�Q�Q��²�–�–�@��²�X�²�a �Q�Q�Q�@�ž�Q�Q�Q�� ���X�@�Ê���–���� �Q�R
�ª�;�–�o�²�4�;�o�²�ª�Q�Q�Q�ª�;���Q�Q�Q�ž��;�o�o�X�L�ž�Q�Q�Q�o�Ê���–�ð�X�X�Q�Q�Q��²�–�–�@��²�X�²�a �Q�Q�Q�ð�c���Q�Q�Q�@�ž�Q�Q�Q�ž�Ñ�ž�ª���a �ð�ª�@��ð�X�X�Ñ�Q�Q�Q�“�–���ž���c�ª���� �Q�Q�Q�� �Ñ�Q�Q�Q�ž��;�o�o�X�Q�R
��o�²�c�ž���X�o�–�ž�Q�Q�Q�@�c�Q�Q�Q��o�X�X�ð�� �o�–�ð�ª�@�o�c�Q�Q�Q�Ë�@�ª�;�Q�Q�Q�o�ª�;���–�Q�Q�Q�“�–�o�3���ž�ž�@�o�c�ð�X�Q�Q�Q���� �²��ð�ª�o�–�ž�Q�Q�Q�@�c�Q�Q�Q�e�A�é�ê�Q�Q�Q��X�ð�ž�ž�–�o�o�a �Q�Q�Q�ð�c�� �Q�Q�Q�4�–�o�²�“�Q�R
�ð��ª�@�Ê�@�ª�@���ž�J�Q�Q�Q�;�� �a ���–�@��ð�c�Q�Q�Q�®��;�o�o�X�Q�Q�Q�� �o�²�c�ž���X�o�–�Q�Q�Q�� �ž�ž�o��@�ð�ª�@�o�c�'�Q�Q�Q�ê�è�é�í�<�,�Q�R�R

�R
�.�Ð�ð�a�“�X���ž�Q�Q�Q�o�3�Q�Q�Q�ª�;�@�ž�Q�Q�Q�ð�–���Q�Q�Q�@�c�ž�ª�–�²��ª�@�o�c�ð�X�&�Q�R

● �%���X�@�Ê���–�Q�Q�Q��X�ð�ž�ž�–�o�o�a �Q�Q�Q��o�²�c�ž���X�@�c�4�Q�Q�Q�X���ž�ž�o�c�ž�Q�R�R
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● �� �o�X�X�ð�� �o�–�ð�ª���Q�Q�Q�Ë�@�ª�;�Q�Q�Q�ª���ð��;���–�ž�Q�Q�Q�ª�o�Q�Q�Q�� ���X�@�Ê���–�Q�Q�Q��X�ð�ž�ž�–�o�o�a �Q�Q�Q�X���ž�ž�o�c�Q�R
● �£�ð�–�ª�c���–�Q�Q�Q�Ë�@�ª�;�Q�Q�Q�3�ð��²�X�ª�Ñ�Q�Q�Q�ª�o�Q�Q�Q�–���@�c�3�o�–����Q�Q�Q�ž�ª�²�� ���c�ª�Q�Q�Q��o�a �“���ª���c��@���ž�Q�R

�R
�� �c���Q�Q�Q�4�–�o�²�“�Q�Q�Q�ð��ª�@�Ê�@�ª�@���ž�&�Q�R

● �q�@�c�@�Q�Q�Q�� �o�X�X���4���Q�Q�Q�E�ð�@�–�Q�R
● �� �o�X�X���4���Q�Q�Q�Ú�@�ž�@�ª�ž�Q�R
● �� �ð�–�����–�Q�Q�Q�E�ð�@�–�Q�R

�R

�R�c�� �@�Ê�@�� �²�ð�X�Q�Q�Q�®�ª�²�� �� �c�ª�Q�Q�Q�£�X�ð�c�c�@�c�4�Q�R
�I�R�c���@�Ê�@�� �²�ð�X�Q�Q�Q�ž�ª�²�� ���c�ª�Q�Q�Q�“�X�ð�c�c�@�c�4�&�Q�Q�Q�®��;�o�o�X�Q�Q�Q��o�²�c�ž���X�o�–�ž�Q�Q�Q��o�o�–�� �@�c�ð�ª���Q�Q�Q�o�c�4�o�@�c�4�Q�Q�Q�ž�Ñ�ž�ª���a �@��Q�Q�Q�ð��ª�@�Ê�@�ª�@���ž�Q�Q�Q�� ���ž�@�4�c���� �Q�Q�Q�ª�o�Q�R

�ð�ž�ž�@�ž�ª�Q�Q�Q�ž�ª�²�� ���c�ª�ž�Q�Q�Q�@�c�Q�Q�Q���ž�ª�ð�� �X�@�ž�;�@�c�4�Q�Q�Q�“���–�ž�o�c�ð�X�Q�Q�Q�4�o�ð�X�ž�Q�Q�Q�ð�c���Q�Q�Q�� ���Ê���X�o�“�@�c�4�Q�Q�Q�3�²�ª�²�–���Q�Q�Q�“�X�ð�c�ž�J�Q�Q�Q�;�� �a ���–�@��ð�c�Q�Q�Q�®��;�o�o�X�Q�R
�� �o�²�c�ž���X�o�–�Q�Q�Q�� �ž�ž�o��@�ð�ª�@�o�c�'�Q�Q�Q�ê�è�é�í�<�,�Q�R

�R
�.�Ð�ð�a�“�X���ž�Q�Q�Q�@�c��X�²�� ���&�Q�R

● �� �ð�–�����–�Q�Q�Q�£�X�ð�c�c�@�c�4�Q�R
● �� �o�²�–�ž���Q�Q�Q�®���X����ª�@�o�c�Q�R
● �� �o�X�X���4���Q�Q�Q�� �“�“�X�@��ð�ª�@�o�c�Q�Q�Q�£�–�o����ž�ž�Q�R
● �F�o�ð�X�Q�Q�Q�®���ª�ª�@�c�4�Q�R
● �í�è�ì�Q�Q�Q�£�X�ð�c�ž�Q�R

�R

�¦ �� �ž�“�o�c�ž�@�Ê���Q�Q�Q�®���–�Ê�@��� �ž�Q�R
�I�¦ ���ž�“�o�c�ž�@�Ê���Q�Q�Q�ž���–�Ê�@����ž�&�Q�Q�Q�¦ ���ž�“�o�c�ž�@�Ê���Q�Q�Q�ž���–�Ê�@����ž�Q�Q�Q�ð�–���Q�Q�Q�ð��ª�@�Ê�@�ª�@���ž�Q�Q�Q�� ���ž�@�4�c���� �Q�Q�Q�ª�o�Q�Q�Q�a�����ª�Q�Q�Q�ž�ª�²�� ���c�ª�ž�L�Q�Q�Q�@�a�a���� �@�ð�ª���Q�R

�c������ �ž�Q�Q�Q�ð�c���Q�Q�Q��o�c����–�c�ž�,�Q�Q�Q�¦ ���ž�“�o�c�ž�@�Ê���Q�Q�Q�ž���–�Ê�@����ž�Q�Q�Q�a�ð�Ñ�Q�Q�Q�@�c��X�²�� ���Q�Q�Q��o�²�c�ž���X�@�c�4�Q�Q�Q�@�c�Q�Q�Q�@�c���@�Ê�@�� �²�ð�X�Q�Q�Q�o�–�Q�R
�ž�a �ð�X�X�A�4�–�o�²�“�Q�Q�Q�ž���ª�ª�@�c�4�ž�Q�Q�Q�o�–�Q�Q�Q��–�@�ž�@�ž�Q�Q�Q�–���ž�“�o�c�ž���J�Q�Q�Q�;�� �a ���–�@��ð�c�Q�Q�Q�®��;�o�o�X�Q�Q�Q�� �o�²�c�ž���X�o�–�Q�Q�Q�� �ž�ž�o��@�ð�ª�@�o�c�'�Q�Q�Q�ê�è�é�í�<�,�Q�R

�R
�.�Ð�ð�a�“�X���ž�Q�Q�Q�@�c��X�²�� ���&�Q�R

● �R�c���@�Ê�@�� �²�ð�X�Q�Q�Q�� �o�²�c�ž���X�@�c�4�Q�R
● �F�–�o�²�“�Q�Q�Q�� �o�²�c�ž���X�@�c�4�Q�R
● �� �–�@�ž�@�ž�Q�Q�Q�¦ ���ž�“�o�c�ž���Q�R

�R�c�� �@�–����ª�Q�Q�Q�®�ª�²�� �� �c�ª�Q�Q�Q�®���–�Ê�@��� �ž�Q�R
�I�R�c���@�–����ª�Q�Q�Q�ž���–�Ê�@����ž�Q�Q�Q�ð�–���Q�Q�Q�“�–�o�Ê�@�� ���� �Q�Q�Q�o�c�Q�Q�Q�� ���;�ð�X�3�Q�Q�Q�o�3�Q�Q�Q�ž�ª�²�� ���c�ª�ž�Q�Q�Q�ð�ž�Q�Q�Q�ð�Q�Q�Q�–���ž�²�X�ª�Q�Q�Q�o�3�Q�Q�Q�ª�;���Q�Q�Q�ž��;�o�o�X�Q�Q�Q��o�²�c�ž���X�o�–�ž�L�Q�R
�@�c�ª���–�ð��ª�@�o�c�ž�Q�Q�Q�Ë�@�ª�;�Q�Q�Q�o�ª�;���–�ž�Q�Q�Q�@�c��X�²�� �@�c�4�Q�Q�Q�–���3���–�–�ð�X�ž�Q�Q�Q�3�o�–�Q�Q�Q�ð�� �� �@�ª�@�o�c�ð�X�Q�Q�Q�ð�ž�ž�@�ž�ª�ð�c����'�Q�Q�Q��o�c�ž�²�X�ª�ð�ª�@�o�c�Q�Q�Q�ð�c�� �Q�Q�Q��o�X�X�ð�� �o�–�ð�ª�@�o�c�Q�R
�Ë�@�ª�;�Q�Q�Q�“�ð�–���c�ª�ž�'�Q�Q�Q�ª���ð��;���–�ž�'�Q�Q�Q�o�ª�;���–�Q�Q�Q���� �²��ð�ª�o�–�ž�Q�Q�Q�ð�c���Q�Q�Q��o�a �a �²�c�@�ª�Ñ�Q�Q�Q�o�–�4�ð�c�@�Û�ð�ª�@�o�c�ž�J�Q�Q�Q�;�� �a ���–�@��ð�c�Q�Q�Q�®��;�o�o�X�Q�Q�Q�� �o�²�c�ž���X�o�–�Q�R
�� �ž�ž�o��@�ð�ª�@�o�c�'�Q�Q�Q�ê�è�é�í�<�,�Q�R�R
�R
�.�Ð�ð�a�“�X���ž�Q�Q�Q�@�c��X�²�� ���&�Q�R
�R

● �¦ ���3���–�–�ð�X�ž�Q�Q�Q�ª�o�Q�Q�Q�o�²�ª�ž�@�� ���Q�Q�Q��o�²�c�ž���X�@�c�4�Q�R
● �¦ ���3���–�–�ð�X�ž�Q�Q�Q�3�o�–�Q�Q�Q�ž�ð�3���ª�Ñ�Q�Q�Q�ð�ž�ž���ž�ž�a ���c�ª�ž�Q�R
● �¦ ���3���–�–�ð�X�ž�Q�Q�Q�ª�o�Q�Q�Q�%�@�Ê�@�ž�@�o�c�Q�Q�Q�o�3�Q�Q�Q�� �;�@�X�� �Q�Q�Q�á�o�²�ª�;�Q�Q�Q�ð�c���Q�Q�Q�E�ð�a�@�X�@���ž�Q�R
● �� �o�c�ž�²�X�ª�ð�ª�@�o�c�Q�Q�Q�Ë�@�ª�;�Q�Q�Q�“�ð�–���c�ª�ž�'�Q�Q�Q�ª���ð��;���–�ž�'�Q�Q�Q��o�a �a �²�c�@�ª�Ñ�'�Q�Q�Q�a���� �@��ð�X�Q�Q�Q�“�–�o�3���ž�ž�@�o�c�ð�X�ž�Q�R
● �� �o�X�X�ð�� �o�–�ð�ª�@�o�c�Q�Q�Q�Ë�@�ª�;�Q�Q�Q�ð�Q�Q�Q�ª���ð�a �Q�R

�R�R

�R�R
�R
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�� ���o�²�c�ª�ð�� �@�X�@�ª�Ñ�Q�R

�£�–�o�4�–�ð�a �Q�Q�Q�.�Ê�ð�X�²�ð�ª�@�o�c�Q�R
�R
�»�;���Q�Q�Q�� �o�c�Ú�ð�X�Q�Q�Q�ž��;�o�o�X�Q�Q�Q��o�²�c�ž���X�@�c�4�Q�Q�Q�“�–�o�4�–�ð�a �Q�Q�Q�@�ž�Q�Q�Q���Ê�ð�X�²�ð�ª���� �Q�Q�Q�ð�c�c�²�ð�X�X�Ñ�Q�Q�Q�²�ž�@�c�4�Q�Q�Q�ª�;���Q�Q�Q�� �®�� �� �Q�Q�Q�®��;�o�o�X�Q�Q�Q�� �o�²�c�ž���X�@�c�4�Q�R
�£�–�o�4�–�ð�a �Q�Q�Q�� �ž�ž���ž�ž�a ���c�ª�Q�Q�Q�ª�o�o�X�,�Q�Q�Q�R�c���@�Ê�@�� �²�ð�X�Q�Q�Q�ð�c���2�o�–�Q�Q�Q�ž��;�o�o�X�Q�Q�Q�� �ð�ž���� �Q�Q�Q�“�–�o�4�–�ð�a �ž�Q�Q�Q�ð�–���Q�Q�Q���Ê�ð�X�²�ð�ª���� �Q�Q�Q�@�c�3�o�–�a �ð�X�X�Ñ�Q�R
�ª�;�–�o�²�4�;�Q�Q�Q�ª�;���Q�Q�Q�²�ž���Q�Q�Q�o�3�Q�Q�Q�ð�c�c�²�ð�X�Q�Q�Q�ð�4�–�����a ���c�ª�ž�Q�Q�Q�ð�c���Q�Q�Q�� �@�ž��²�ž�ž�@�o�c�ž�Q�Q�Q�Ë�@�ª�;�Q�Q�Q�� �²�@�X�� �@�c�4�Q�Q�Q�X���Ê���X�Q�Q�Q�ð�� �a �@�c�@�ž�ª�–�ð�ª�o�–�ž�,�Q�R

�� �o�c�Ú�ð�X�Q�Q�Q�®��;�o�o�X�Q�Q�Q�� �o�²�c�ž���X�o�–�Q�Q�Q�.�Ê�ð�X�²�ð�ª�@�o�c�Q�R�R
�R
�R�c�Q�Q�Q�• ��ª�o�� ���–�Q�Q�Q�o�3�Q�Q�Q�ê�è�é�ë�'�Q�Q�Q�ª�;���Q�Q�Q�� �o�c�Ú�ð�X�Q�Q�Q�£�–�o�3���ž�ž�@�o�c�ð�X�Q�Q�Q�.�Ê�ð�X�²�ð�ª�@�o�c�Q�Q�Q�� �o�a �a �@�ª�ª�����Q�Q�Q�� ���ž�@�4�c���� �Q�Q�Q�ð�Q�Q�Q��o�a �“�–���;���c�ž�@�Ê���'�Q�R
�–���ž���ð�–��;�A�� �ð�ž���� �Q�Q�Q���Ê�ð�X�²�ð�ª�@�o�c�Q�Q�Q�a�o�� ���X�Q�Q�Q�4�–�o�²�c������ �Q�Q�Q�@�c�Q�Q�Q�–���ž���ð�–��;�'�Q�Q�Q�ð�c���Q�Q�Q�Ë�@�ª�;�Q�Q�Q�ª�;���Q�Q�Q��X���ð�–�Q�Q�Q�“�²�–�“�o�ž���Q�Q�Q�o�3�Q�Q�Q�“�–�o�Ê�@�� �@�c�4�Q�R
��o�c�ž�ª�–�²��ª�@�Ê���Q�Q�Q�ð�c���Q�Q�Q�a���ð�c�@�c�4�3�²�X�Q�Q�Q�3������ �� �ð��U�Q�Q�Q�3�o�–�Q�Q�Q�ª�;���Q�Q�Q�@�a�“�–�o�Ê���a ���c�ª�Q�Q�Q�o�3�Q�Q�Q�“�–�o�3���ž�ž�@�o�c�ð�X�Q�Q�Q�“�–�ð��ª�@����,�Q�Q�Q�R�c�Q�Q�Q�q�ð�Ñ�Q�Q�Q�ê�è�é�í�'�Q�R
�ª�;���Q�Q�Q�®��;�o�o�X�Q�Q�Q�� �o�ð�–�� �Q�Q�Q�ð�“�“�–�o�Ê���� �Q�Q�Q�ª�;�@�ž�Q�Q�Q�“�–�o����ž�ž�'�Q�Q�Q�@�c��X�²�� �@�c�4�'�Q�Q�Q�3�o�–�Q�Q�Q�ª�;���Q�Q�Q�ã�–�ž�ª�Q�Q�Q�ª�@�a���'�Q�Q�Q�ð�Q�Q�Q�ž�“����@�ã��Q�Q�Q�a�o�� ���X�Q�Q�Q�3�o�–�Q�Q�Q�ž��;�o�o�X�Q�R
��o�²�c�ž���X�o�–�ž�,�Q�R�R
�R
�»�;�@�ž�Q�Q�Q�a�o�� ���X�Q�Q�Q�Ë�ð�ž�Q�Q�Q�ã�–�ž�ª�Q�Q�Q�@�a�“�X���a ���c�ª���� �Q�Q�Q�@�c�Q�Q�Q�ª�;���Q�Q�Q�ê�è�é�í�A�ê�è�é�î�Q�Q�Q�ž��;�o�o�X�Q�Q�Q�Ñ���ð�–�'�Q�Q�Q�ð�c���Q�Q�Q�@�ž�Q�Q�Q�� �ð�ž���� �Q�Q�Q�o�c�Q�Q�Q�ª�;���Q�Q�Q�Ë�o�–�U�Q�Q�Q�o�3�Q�R
�� �;�ð�–�X�o�ª�ª���Q�Q�Q�%�ð�c�@���X�ž�o�c�,�Q�Q�Q�»�;���Q�Q�Q�%�ð�c�@���X�ž�o�c�Q�Q�Q�a�o�� ���X�Q�Q�Q�ž���ð�a �X���ž�ž�X�Ñ�Q�Q�Q�@�c��o�–�“�o�–�ð�ª���ž�Q�Q�Q�ª�;���Q�Q�Q�ª���c�ð�c�ª�ž�Q�Q�Q�o�3�Q�Q�Q�ª�;���Q�Q�Q�� �®�� �� �Q�R
�s�ð�ª�@�o�c�ð�X�Q�Q�Q�q�o�� ���X�Q�Q�Q�@�c�ª�o�Q�Q�Q�ª�;���Q�Q�Q�3�–�ð�a ���Ë�o�–�U�,�Q�R
�R
�� �X�X�Q�Q�Q�ž��;�o�o�X�Q�Q�Q��o�²�c�ž���X�o�–�ž�Q�Q�Q��o�X�X�ð�� �o�–�ð�ª���Q�Q�Q�ð�ž�Q�Q�Q�ð�Q�Q�Q�ª���ð�a �Q�Q�Q�ð�c���Q�Q�Q�Ë�@�ª�;�Q�Q�Q�ª�;���@�–�Q�Q�Q�� �²�@�X�� �@�c�4�Q�Q�Q�X���Ê���X�Q�Q�Q�ð�� �a �@�c�@�ž�ª�–�ð�ª�o�–�ž�Q�Q�Q�ª�o�Q�Q�Q�� ���Ê���X�o�“�Q�R
�4�o�ð�X�ž�Q�Q�Q�3�o�–�Q�Q�Q�ª�;���Q�Q�Q�ž��;�o�o�X�Q�Q�Q�Ñ���ð�–�,�Q�Q�Q�R�c�Q�Q�Q�ð�� �� �@�ª�@�o�c�'�Q�Q�Q��o�²�c�ž���X�o�–�ž�Q�Q�Q��o�a �“�X���ª���Q�Q�Q�ð�Q�Q�Q�®�ª�²�� ���c�ª�Q�Q�Q�g���ð�–�c�@�c�4�Q�Q�Q�• �� �R����ª�@�Ê���Q�Q�Q�@�c�Q�Q�Q�ª�;���Q�R
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